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[. INTRODUCTION
1.1.Background of the evaluation process

The evaluation of on-going study programmes is thase the Methodology for
evaluation of Higher Education study programmes,approved byOrder No 1-01-162 of 20
December 2010 of the Director of the Centre for IQuaAssessment in Higher Education
(hereafter — SKVC).

The evaluation is intended to help higher educatistitutions to constantly improve
their study programmes and to inform the publicualibe quality of studies.

The evaluation process consists of the main folgvatagesi) self-evaluation and self-
evaluation report prepared by Higher Educationtitugion (hereafter — HEI); 2) visit of the
review team at the higher education institution;@pduction of the evaluation report by the
review team and its publication; 4) follow-up adies.

On the basis of external evaluation report of teys programme SKVC takes a decision
to accredit study programme either for 6 yearsoor3 years. If the programme evaluation is
negative such a programme is not accredited.

The programme iaccredited for 6 yearsif all evaluation areas are evaluated as “very
good” (4 points) or “good” (3 points).

The programme isaccredited for 3 yearsif none of the areas was evaluated as
“unsatisfactory” (1 point) and at least one evabratarea was evaluated as “satisfactory” (2
points).

The programmes not accreditedif at least one of evaluation areas was evaluated
"unsatisfactory” (1 point).

1.2.General
The Application documentation submitted by the Hitlows the outline recommended
by the SKVC. Along with the self-evaluation rep@md annexes, the following additional

documents have been provided by the HEI beforengand/or after the site-visit:

No. Name of the document
1. Description of students’ practice organisation
2. Examples of students’ practice reports

1.3.Background of the HEI/Faculty/Study field/ Additioal information
The basis of the evaluation of the Scandinaviardi8suBA study programme (state code
612R61001) is the Self-Evaluation Report (SER) temitin 2015, its annexes and the site
visit of the expert group to Vilnius University May 2015. The Self-Evaluation Report (66
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p. plus CVs and course descriptions) has beenenrliy a team composed of eight persons:
three Associate Professors, one lecturer, onetaisslscturer, one administrator, one student
and one representative of social partners. Thestakkhe self-evaluation are clearly defined
(SER, p. 3), and the report is precise and compsahe.

The visit took place on"5and &' May and incorporated all required meetings with
different groups: the administrative staff of thecklty of Philology, staff responsible for the
preparation of self-evaluation documents, teactstaff, students of all levels of study,
alumni, and social partners. The expert group ictggk various facilities (classrooms,
libraries, IT provision), examined samples of studework, such as course work and
examination material. The site visit concluded with expert group presenting its overview
of the visit and general conclusions to the setheation team and members of staff. After
the visit, the team met to discuss and agree theenbof this report, which represents the

members’ consensual views.

The Scandinavian Studies BA study programme issuthe Centre of Scandinavian Studies
(the Centre), belonging to the Faculty of Philoldthe Faculty), pursuant to all the legal acts
of the Country and to the rules of the Universiti Division of Scandinavian Studies was

established in 1991 as the Department of ScandinaStudies. In 2006, it was renamed a

centre.

The Faculty comprises 10 academic departments aeatbes, which carry out research and
study programmes. The Faculty is headed by the Ifya€iouncil and the Dean. The
administration of the Faculty consists of the Daad Vice-deans. There are 243 members of
academic and research staff and about 1470 studémsFaculty offers 10 Bachelor study

programmes, Master study programmes and doctardiestin the field of philology.

The Centre offers on&candinavian StudieBA programme and two postgraduate MA
programmes irscandinavian StudieendScandinavian and European Studiksaddition, a
minor programme iiscandinavian Studias available for students at the Faculty. The @ent
is the only institution in Lithuania providing stydourses of this kind and scope: Danish,
Norwegian, Swedish languages, cultures and histowg, partially Icelandic and Finnish.
The Centre has 21 full-time or part-time teach&sprofessors, 6 associate professors
(Doctors), 4 Doctors of Humanities, 7 Lecturers amgssistant lecturer.

The Centre contributes to the field 8€andinavian Literature, Philology and Linguistics,
Translation Theoryand Lexicography It publishes a series of academic and educational
books under the title oScandinavistica Vilnensignd organises international research
conferences and seminars, e.g. the confereReast, Play and Puzzles in Scandinavian
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Studies. The 2D Anniversary Conference of the Centre of ScandamGtudiesand
Children’s Literature—Trends and Tabodsvo current teachers of the Centre defended their

doctoral dissertations at the Faculty in 2012.

The current Scandinavian Studies BA programme wagroaed in December 2011,
replacing the Bachelor study programmeStandinavian Philology{SER, p.11)The reform
was motivated by students’ interests and trendsuabpean universities. As stated in SER,
the BA programme under analysis had only undergameevaluation process as a new
programme. Now self-evaluation is being performed the first time, almost three years
after the programme’s registration and the stagotilvity implementation.

1.4.The Review Team

The review team was completed accorddescription of experts’ recruitmerapproved
by order No 1-55 of 19 March 2007 of the Directértlie Centre for Quality Assessment in
Higher Education, as amended on 11 November 2014 .Review Visit to HEI was conducted
by the team 08" and6™ May 2015.

1. Dr. Irina Moore (team leader, University of Wolverhampton, Senior lecturer, Udite
Kingdom.

2. Prof. dr. Hanna Lehti-Eklund, Helsinki University, professor, Finland.

3. Dr. Sturla Berg-Olsen,Language Council of Norwagenior adviser, Norway

4. Snorre Karkkonen SvenssonlUAB Nordisk, Director, Lithuania/ Norway

5. Ms. Alisa Stunzai¢, student of Lithuanian University of Educational&ues, Education

with an emphasis on TESOL

[I. PROGRAMME ANALYSIS

2.1. Programme aims and learning outcomes

The general aim of the Scandinavian Studies BA fiarogne according to the SER, is to develop
highest-level professional skills, covering langeiagills, and fundamentals within linguistics,
literary theory and area studies, for work conmgdtethis area or for further education on MA

level.

The Memorandum on Nordic Languages, signed by fteu&nian Ministries of Social
Security and Labour, Foreign Affairs, Economy, d&udlcation and Science in the autumn of
2011 increased the strategic importance of learnin§candinavian languages and cultures in
Lithuania (SER p. 6). Discussions with the programmanagement and social partners showed
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that the reform was also facilitated by the stgagtitreasing demand in linguistic expertise in
Scandinavian languages in Lithuania, but a markatyais with specific numbers is not shown

in the Self-evaluation report.

The aims of theScandinavian StudieBA programme include the following areas of
competences: Scandinavian languages (mainly Darmglwegian or Swedish) and their
literature, geography and culture. The communieattompetences in the aforementioned
Scandinavian languages and in translation/intan@eskills should be consistent with the CEFR
level B2. The programme aims and learning outcoragfyresented in SER, are accessible on
the webpage of the Scandinavian Centre intended $&wdents and entrants:

www.skandinavistika.flf.vu.lt now http://www.flf.vu.lt/struktura/katedros/skandinat®s-

centras On the website, they are, however, presented werg general manner and do not

correspond fully with the statements made in thHé&mluation report.

In order to achieve the aims of the programme, iléetdists of these competences and
learning outcomes are presented in SER (Tables 3, &hd 4, pp. 12-16). The aims of the
programme and its learning outcomes are basedeoadéidemic and professional requirements,
take into account public needs and the needs dabwur market. They mainly correspond with
the activities performed by professional philoldégiand translators/or interpreters. Abilities in
intercultural communication, which are mentionedoam the requirements for specialists, are
also developed. However, the curriculum contentldcdue more realistic and focused on

students’ needs (e.g. teaching skills).

The programme aims and learning outcomes are d¢ensiwith the type and level of
studies and the level of qualifications offered.eTprogramme aims at providing universal
education and educating specialists according ® rhission of Vilnius University. The
description of the programme aims is also compatiith the stipulations in the Law on Higher
Education and Research of the Republic of Lithuanid the Statute of Vilnius University (SER,
p. 13). However, the ultimate aim of the program{8ER, p. 11), achievement of strong B2
level according to CEFR could be defined more gedygi(see section 2.2 on curriculum design

for more details).

The name of the programn{8candinavian Studigss compatible with the name of the
field of study and its learning outcomes, whichluie Scandinavian languages, linguistics,
literature, culture, history, social and politidaowledge of Scandinavia at different levels. The
content of modules/subjects of the programme maliyelops gradually at different stages of
studies, although the choice of certain modulds\al 1 seems somewhat puzzling (see section
2.2 on curriculum design for more details). Aftéosely analysing the curriculum design and
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after discussions with staff and students, theegxigam noted that there is clear evidence of
logical incremental progression of modules/subjeotgtent from level to level. This corresponds

mostly to planned learning outcomes.

After the meetings with administrative staff, stotde and stakeholders, the evaluation
team concluded that the aims and learning outcoaresstrictly based on the academic
requirements, public needs and the needs of tloeitabarket. They are consistent with the type
and level of studies. Level of qualification offdres of high value and is closely linked with
future employment opportunities. The study prograrmsicompatible with learning outcomes,
content and qualifications offered. The minor siiga of the Expert team is to emphasize
teaching skills as an important part of the leagrontcomes. Moreover, there is generally a need
for a difference in aims for BA and MA programmesiere emphasis on practical skills is more
suitable for BA programme, whereas deeper philakgfocus is more suitable for the MA

programmes.

2.2. Curriculum design

The Scandinavian Studies MA programme compriseetal bf 240 credits, organised in 4
blocks: 1) General university education, 15 cred)scompulsory subjects including BA thesis:
150 credits; 3) chosen subjects within the fieldtoidy: 45 credits; 4) Subjects of free choice: 45
credits. For students taking a minor, the minor é@sredits, at chosen subjects within the field
30 credits. This curriculum design meets the legguirements set out for higher education
study programmes in Lithuania. The subjects areaprevenly. Generally the modules are
consistent with the level of the studies. The fwlltg suggestions from the team are for further
development and refinement of an in general goodatlum. There could be some adjustment
regarding the design of the curriculum and alsoesaajustments in the offered subjects. It is
positive that the students get an introductiondarflinavian philology as a part of their studies,
but for instance, translation of Gothic texts irsffiyears of BA studies in Scandinavian studies
when they are on A2 level in their Scandinaviananignguage is not appropriate with the level,
although it might be good for development of anahftskills.

The usage of the Common European Framework adrBece for Languages: Learning,
Teaching, Assessment (CEFR, http://www.coe.int4/ligguistic/source/framework_en.pdf) has
several advantages; comparability, support fortdaehers in planning their lessons, as self-
assessment for students and detailed criteriadeessment. That the Centre has chosen to use
CEFR in their programmes is therefore positive. Eoev, it seems to be implemented in the

programmes somewhat cursory andonsistently For instance, the number of hours and level
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do not go together as in the case of first semé&amish and Norwegian, where the target for
students is to achieve only Al level after 160 aonhours for Norwegian and Danish (The
Swedish programme has A2.1 as a target, and tleatsseloser to reality). 160 contact hours
seems to be excessive for this level, taken intwsideration that students already have a good
command of English entering the universatyd mostly have resent experience in learning from
secondary school. And also the content of the arogne suggests a higher level; although for
Al level learners are only expected to be ableriteveome simple separate sentences, weekly
essay writing is mentioned as a way of workinghia first semester Norwegian programme. The
Expert team did not have a chance to see first stemexams papers, but the level of mid-term
Danish test already suggests that Al level has aeleieved already.

Language skills mentioned in CEFR are not extehgiirgegrated in the modules,
mostly they are connected only to the general sumofahe CEFR and not to the more than 50
descriptors of skills and sub-skills. Additionallfhere are some unclear points regarding the
levels. The programmes mentions middle levels Bdntl. B1.2 which are not fully standardised
in CEFR, and since explanation is lacking, it i$ clear whether it is B1 or B1+ level (between
Bl and B2), or whether this meant first part of &1d second part of B1. During the meetings
with staff the team did not receive a clear answeerthis. Also, the ultimate aim of the
programme (SER, p. 11), achievement of strong B&l leould be defined more precisely (e.g. at
B2 according to all descriptors in CEFR, B2+ legelB2 according to all descriptors and C1
according to some of the descriptors). During tleetimg with students, it became apaprant that
they are not sure whether they achieved the redjleseel of language competency.

Several of the moduldsave good design, for instance Scandinavian Cirnegraphy,
Old Icelandic and Celtic, Fundamentals and Cult@@ahtext of Other Scandinavian Languages.
The module‘Projects in Scandinavian Country Studies” is téarge skills within web 2.0, that
are required byhe marked and is very useful.

Overall, curriculum design appears to be well $tmed and logical, although some
parts of it could be improved by some amendmertierd is lack of constiuency, for instance,
between the assignment and litterature list fort@mporary Norwegian Language, Culture and
Society (Il), where different literary works are mi@ned, which do not appear on the literature
list. Although there are 7 contact hours out oti@9oted to phonetics in the course “Introduction
to Linguistics”, one would expect that the courSedndinavian Linguistics (I-11)* reaching over
two semesters, also included phonetics/phonologioge the other main levels of language are
represented.

According to the literature list, modules on Conpemary Scandinavian Language,

Stylistics and Translation seem tolbeking an emphas@n the target language for translation —
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Lithuanian, although such area as stylistics in tdrget language is of great importance for
translators. It is stated in the SER that develppirierpreting skills is one of the aims of the
study programme (p. 18), however, modules’ literatiists do not contain any sources on the
theory of interpreting, nor there any relevant gpetopics mentioned in the programme. For
some of the modules literature lists do not seemotoespond with the content of the modules
(e.g. Contemporary Norwegian Language, Stylistiosl d&ranslation (1)). In the module
Contemporary Swedish Language, Stylistics and Tatios (I/11 and 1I/1) there is no mention
of sources on stylistics and translation. In additiin both Swedish modules it is stated that
students should work on translation of fictionhaligh translation of non-fiction texts would
also be desirable.

Several of the modules within literature and cwt(e.g. courses about Ibsen, Andersen,
Blixen, History of Scandinavian Countries) couldnéft from the introduction of a more
comparative perspective, both to analyse the Snam@in impact on Lithuanian cultural life and
to understand similarities and differences in qaltand historical processes in Scandinavia and
Lithuania.

As it was mentioned in section 2.1, if teachingislare emphasised as one of the main
outcomes of the BA programmes, then an additiomotiules focusing on second language
acquisition, teaching methotodology, and languagstitg should be considered. This is
something that came up during various meetingsiasthted in SER (BA, p. 43). Some of the
staff have the expertise within this field, buthe existing teaching load does not allow them to
teach such modules, the centre should considermpemtion with other departments of the
Faculty, since this subject is taught in other paogmes.

Although there is some focus on stylistics durihg studies, specialized courses in
Business Danish/Norwegian/Swedish would be usédiken into consideration that several of
the alumni are expected to work for Nordic compsar@rd governmental and non-governmental
organizations, and that several of the presentesiisdalready do so (SER, p. 43). This course
could, for instance, cover inter-cultural commutima, stylistics and language use at work;
telephone etiquette, correspondence, meetingsekhssvdifferent types of non-fiction texts, etc.
This course might also be useful in connectiomaadlation.

These new modules could be considered instead dile® students find of limited use after
completing their studies (SER, p. 43).

2.3. Teaching staff

The Scandinavian Studies Bstudy programme is implemented by 21 full-time part-time

teachers: 3 Professors, 7 Associate Professorgctules with PhD degree, 8 Lecturers and 5
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Assistant Lecturer and one doctoral student, ofrwifonork full time and also external lecturers
from Sweden, Norway, and Denmark. Funding fromitibernational reserach programmes from
Scandinavian countries ensures the continuatiotiisfpractice. There are invited academical
speakers and visitors also include several digiregl authors writing in Scandinavian languages
(SER, p. 22). The study programme provided by ta# smeets the legal requirements: scientists

teach more than half of the subjects.

Most of the teachers of thBcandinavian Studies Bgtudy programme also teach on the
Scandinavian Studies Mgrogrammeand European Studies Mgogramme and on the minor

studies programme.

The members of the academic staff implementingstinely programme are highly qualified
specialists in relevant fields and some are agwsearchers. Twelve of the full-time and part-
time teachers have a doctoral degree; seven aneapent members of staff of the Centre. The
Centre’s teachers have regular opportunities téoganternships in Scandinavia and participate
in methodical summer courses organised by the $tawidn Ministries of Education and
Science (SER, p. 23). The staff is given opporiesito attend courses, seminars, and research
projects. Some of the staff also had grants foeridtional academic visits to Scandinavian
universities. The higher education institution ¢eseconditions for the professional development
of the teaching staff necessary for the provisibthe programme. However, it was not clear
neither from the SER nor from the interviews, wieetthe University offers pedagogical training
courses for new memberstefiching staff. In many European universities @ requirement for

all members of staff to have teaching qualificasioand most universities have an established in-
house Professional Development courses for new raeesrdf staff, which are compulsory and
should be completed within the first two years wipboyment. This is usually a university-wide
scheme with slight subject-specific modifications different faculties. The expert team
suggests that such a scheme could be discussdut liyentre with the Senior management and
might even taken further for the university-widepiementation. Meanwhile, the Centre might
consider internal training for its members with@gpropriate teaching and other skills, for

instance, by a mentoring scheme for the new memlsad by its experienced teachers.

The main aim of the BA studies is the acquisitidnooe of the Scandinavian languages.
According to the CVs of the teaching staff, some@eh&LA as a part of their educational
background (Kirsi Podschivalow,ikhtt Kumetaitieg, Jim Degrenius, Aurelija Midknaite
Griskeviiené, Jurgita Petronygt Ringaik Trakymait). Moreover, Jurgita Petrorgyaind Ugnius
Mikucionis state Foreign Language Teaching as theinsficcinterests. But still, this does not
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cover all staff that is involved in language teachiThis would be an area where the Centre
should enhance professional development of thé atalf possibly contribute to an even higher
quality of teaching. This could be done either I8yng internal resourses or by inviting visitng
lecturers in appropriate disciplines. Based onntiagerials the expert team was presented during
the meetings, one more area where staff might degdlopment is language testing, since the
design of language exams does not fully meet the menciples in language testing, for
example the principle of validity, i.e. that thesttaneasures what it is meant to measure (see

section 2.5 on students' performance assesmentdog details).

Several of the teachers on the programme areeacésearchers in areas that cover
lexicography, Scandinavian philology and linguistiand literature, which has resulted in
publication of dictionaries and publications inttional, Baltic and Scandinavian language and
literary journals and books, and the some of thenbers of staff are involved in international
research projects. The researchers at the Cebisipthe serieScandinavistica Vilnensibat
has so far produced 9 volumeEhe research activity of the staff is adequate, dmuild be
somewhat higher and also more internationally ee@nAccording to the interviews with the
staff, due to the heavy teaching load, the teacbansiot focus on research to the extent they
would like to. During our discussions with stafbeécame apparent that the number of teaching
hours on the programme is very high (most teactearsh on both, BA and MA programmes),
therefore, teachers cited their high teaching lasé major obstacle in achieving their research
aspirations. A pilot scheme aimed at the reductibrmontact hours and higher proportion of
independent study hours for students may be impléde This may help with higher staff
research activity and outputs. As the Centre hiagdition of good interaction between students
and teachers e.g. in extra-curricular activitied student conferences, creating research projects,
involving BA students could also be a way of enliagnthe teachers’ research opportunities

The number of the teaching staff is adequate tsurenlearning outcomes of the
programme, although the several of the teacheostadsh in the 2 MA programmes. This allows
the Centre to take into account the educationall;me¢ every student and to ensure individual

learning.

The international contacts of the teachers arengoitant addition to the permanent
staff contributing to the quality in teaching, sopsion, assessment, activities and conferences at

the Centre.
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2.4. Facilities and learning resources

The studies of the BA Scandinavian programme td&keepn the old building of Vilnius
University but the premises of the Centre of Scaawian Studies (where most of the lectures
and seminars are conducted) are new. According hio gelf-evaluation report (p.25)
“Reconstruction of the premises and their adaptafior studies was carried out in the
framework of the project “Development of Norwegiand Other Scandinavian Language
Studies in Vilnius University in 2008—2010". Duritige site visit on 8 May 2015, the team of
experts has been given a guided tour of the Canpre'mises and visited various lectures rooms,
staff offices, the main university library and theading room of the Centre. The team of
international experts was impressed by the prengsespied by the Scandinavian Centre. The
centre has 5 fully furnished modern rooms for #gwures and seminars. The teaching staff has
shared rooms to prepare for the lectures or foitiidual work. The self-evaluation report (p.
25) also states that students have a speciallytedlapom with a kitchenette. During the visit the
team of experts had visited the room, which wasagbarfull of students, chatting, relaxing, and
revising. It was also commended during our meaeiiitg the students.

Learning equipment for the programme of BA Scandara studies is also impressive.
The self-evaluation report (p. 25) stated that@eatre has computerized rooms and an audio-
visual laboratory. During the site visit, the expesaw that the rooms are fully equipped with
computers; some rooms have TVs instead of multime#li new modern laboratory for the
language teaching is to be open before in 2015,ekpert team saw that the room is under
renovation. The centre has a WI-FI connection ereittire territory. A reading room and the
Centre’s library are available for work. It is icdied in the self-evaluation report (p. 25), that
the library has 6 computerized working places fadsents.

The self-evaluation report (p. 20) states that estigl are obliged to have a vocational
practice during their studies. During the sitetvise expert team did not have a chance to meet
any social partners receiving students for pracptacements. However, it was learnt that
students have many possibilities to complete tpeactice not only in Lithuania but also in
partner institutions abroad. However, for the tilneing, practice is largely provided by
translation companies, according to what the expam learned during the visit, and there
could be more variation in fields.

The Centre’s library for the students of the progmae is impressive in its number of
resources which exceeds 13 thousand (in Engligshuanian and various Nordic languages).
According to the self-evaluation report (p. 26) tibrary benefited from donations by social
partners during the period between 2011-2014. Quitve visit the expert team was shown the

donations by the Scandinavian organizations, endmsmd visiting colleagues from other
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universities. The university also has a range ettebnic resources, it was learned during the
visit that students have access to various electrdaabases, which are accessible both from
campus and home PCs.

Overall, the facilities and learning resourceshaf Centre are very impressive, however,
there is some room for improvement. We suggestthigapercentage of modern monographs and
journals on the theory of interpreting and transtatshould be increased (if funds permit) and
valuable publications of the last 5-10 years adttethe lists of recommended literature for
appropriate modules (in some cases the latest e®unc the lists were at least 10 years old).
Students would also benefit, if the funds related language acquisiton and teaching
methodology would be expanded. It is also recomrmeérfdr the centre to have a plan for the
future, as the number of students is increasingtl@gresent premises may be excellent for the
current situation, however the situation may chadgamatically due to the increase in the
number of students of the study programme.

2.5. Study process and students’ performance assess

Vilnius University organizes its admissions procesaccordance with the Lithuanian legal
requirements outlined in Law No. V-2486 of the Miny of Education and Science. Relying on
the data provided in the self-evaluation report ZB. Table 8) the number of entrants for
Scandinavian studies has steadily increased, 2014 to 34 in 2014. It is also indicated in the
self-evaluation report (p.29) that the popularifyttte programme remains very high. That was
confirmed during the meeting with the administratad the programme, it was indicated that the
number of applications is 20-30 times bigger tHaadmissions capacity. The same evidence is
present in the self-evaluation report (p. 29 Tdldlpstating that in 2012-2014 more students than
planned were accepted to the study programme oStamdinavian studies. The programme
appears to be very healthy, as the dropout ratomsiderably small. According to the data
provided in the self-evaluation report (p.29 & &8, Zable 8) only 1 student in 2011 and 2
students in 2013 cancelled their studies or weletel from the students’ list. During the
meeting with staff and students the team learnatldbe to the popularity of the course some
lectures felt overcrowded and there was a suggedtat, as a result, there might be a
diminution in the quality of learning experience.

Information about the study process (study calerdaetables for lectures and examination
sessions, optional courses and free electivessasemt procedure), opportunities for study
periods abroad, tuition fees, student grants, fumndif studies are provided by the Vice-dean for
academic affairs and study coordinators for theuFacThe timetable for the next semester is

announced at the end of the current semesterdw #fle students to choose optional subjects in
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advance. According to the SER, VU Regulations mtewguidance for students experiencing
academic problems (p. 32). The team was satisfiddarn from discussions with students and
staff that the Study Support System generally woxiell. However, during the site visit, it
became apparent that students were not satisfiddtee way in which the system of “individual
choices” of elective modules is organized. During meeting with the students it was stated that
there are 30 modules listed as elective choicessinbreality the faculty limits the choice to 5
only. Nevertheless, students confirmed that they/to have an opportunity to individualize their
study process and they find it useful as they hawehance to acquire additional skills and
competences. According to the self-evaluation refher members of the centre are aware of the
problem (p. 32) but seem to think that this is odle to the absence of a unified electronic
database of all courses taught at the universitg. Team of Experts is of the opinion that certain
internal changes could be made in order to redueexisting list of optional modules, focusing
more on students’ needs and interests. May beweguf students could be carried out to see
what they would like to put on the list. The siigit demonstrated that students have enough
information about the study process at the Cemtdetlae University and that the organization of
the study process ensures an adequate provisibie programme.

The self-evaluation report (p. 12, Table 1) stated¢ one of the learning outcomes of the
programme is development of cognitive and reseskdls. However, during the meeting with
the administration it was stated that studentsaateally expected to conduct additional research
but prefer to focus on the final thesis only. Tkaching staff confirmed that students are not
willing to do much additional research on the Bide The same opinion was expressed by the
students. The annual conference for presentingesareh conducted is organized only for the 4th
year students to pre-defend their BA thesis.

Students have very good opportunities and are nergh encouraged to participate in
mobility programmes. Most of them use this oppaties to spend a semester or two abroad and
find it of use. Self-evaluation report supports éwedence of mobility programmes functioning
properly. It is indicated (p. 35) that universityash 111 bilateral agreements with other
universities, 11 are Scandinavian universities. éttran 30 students took the opportunity to
experience the study process in foreign univess(tilata from SER p. 35-36, Table 13).

The university provides good academic support. Aeac are available for consultations;
their schedules are well organized and clear. Iddal consultations are available with all
members of teaching staff. Even more, students Aal&ance to consult teaching staff via email.
During the visit, it was learnt that students amdchers had developed good working
relationship, students indicated that one of thet lihings about the programme is great

relationship with the teaching staff. However, lgcabecame clear that the support for students’
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independent work provided by the teachers is neeged by a definite system; it is done
mostly on the ad hoc basis. It is advised thairitreduction of such a system be considered.

The university provides good social support ad,vesl students are often encouraged to do
joint translations with the teaching staff. The \sity usually organizes various events, it is
stated not only in the self-evaluation report () But also confirmed by the students; and
students are willing not only to organize them &isb to participate there. The expert team was
satisfied with the way the extra-curricular aciest are organised. Students participate annual
spring research conference; they have differenbdppities to be engaged in cultural, sport and
other activities offered by VU Cultural Centre amtkalth and Sports Centre, Student
Representative Office (faculty and central) ancehStudents also have a voice in programme
development process, as there are students' repa¢ises in the group responsible for the SER
writing. Students also stated that they had dewslapclose relationship with the students from
the other years and find it very useful, as sesiodents help to cope with various problems, for
instance choice of elective courses. On the othedhstudents expressed their dissatisfaction
with the system of scholarships. It was indicatieat there are very few chances to receive a
scholarship, as the academic results have to bdlext Only students with the average of 9,5-
9,7 can apply for the scholarship. On the othedhaglying on the self-evaluation report (p. 37
(59)) socially disadvantaged, living alone, disdbline students whose working capacity is less
than 45% or the students whose parents are deadpgay for the social scholarship. Onetime
social scholarship is available for the students veixperienced loss of a family member;
scholarships for particularly good results in otepheres could be received. Full time students
may apply for the accommodation.

The assessment system (data from the SER p. 320 (@oint system) is chosen by the
teachers in accordance with anticipated learnintcaroes and assessment methods. The
assessment is objective. None of the students womral the expert team spoke with could
remember a case when he/she had been assessedtigelgjeThe students also stated that
regular feedback is provided for all assessmentstiver oral or written form. However, there
does not seem to be a formal system which enstee®hjectivity of assessment. A unified
transparent system of assessment feedback shoudddesed and implemented. Assessment
criteria should be clearly stated in the coursecigisons and on the feedback sheets for all
assignments. These should be comparable acrotmngliages taught in the Centre. At some
universities (for instance, in Norway), all examppes are double marked, and one of the
markers is an external marker (from another unityer® order to ensure objectiveness).
However, this demands extra resources, and anr @zsyeof doing this could be modelled on the

European moderation and double marking system, hwhims to provide transparent and
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objective feedback by ensuring that all writtenigrements awarded top and failed grades are
marked by a second tutor. A further 10 % sampletbér grades is also marked by a second
tutor. In case of large discrepancies between thkksnby different tutors, the marks should be
moderated. The process of moderation/double markinguld be documented (copies of

moderated scripts and moderation sheets signeatds tare usually kept for two years).

In addition, many language departments across [Eummose to audio/video record
students‘oral performance, which, in turn, is alsoderated/double marked. The form of
moderation sheets and procedures could be estatblisternally.

The expert team suggests that the Centre couldarpriot moderation project and then
suggest it to the Senior management for the urityangde implementation (as it is done in the
majority of universities across Europe).

During the visit, the expert team learned that somgne teachers had started to use Moodle
as a platform e.qg. for sharing materials, for comitation and collaboration between teachers
and students and for handing in and assessing rdfideork. This is a very positive
development, and the expert team recommends tlsmagaiso adopted by the rest of the teaching
staff. Moreover, the teaching staff could discussuse of flipped classroom as one of the means
of reducing the teaching load, but still keeping thood results of the students. The flipped
classroom is a pedagogical model which reversedr#uitional educational arrangement by
delivering some teaching (for instance, recordetules and explanations) on-line, outside the
classroom, and moving some typical home work a@wilike exercises into the classroom
where there also will be more time to e.g. indixtfollow up, group work and discussions.

The expert team also has remarks about the defitpe tests, as they are generally not
up to date within the field of language testing.nyaf the tasks in the language exams the team
was presented to at the visit do not comply witkibarinciples in language testing. Several of
the tasks had been taken from teaching materiab#metl tests rather uncritically. Many of the
tasks in several of the exams were of the type thisererb in correct form”. Such task may be
suitable for training, but are not good for testsigce the students are prompted. The exams are
also to a quite large extent form-orientated ondbst of function. In one case, similar tasks
were even repeated on different levels. Moreoveter@a as “Percentage of written test tasks
performed correctly” (several of the language paogmes) is used for language assessment
since correctness is only a part of lingustic cotl@pee, and to give this aspect this large role
seems unsuitable. Training of the staff in langu@gting and to a greater extent to implement
CEFR would be helpful.

After graduation students find employment immegliatand sometimes even during

their studies. Administration and the teachingfstainfirmed that students of Scandinavian
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studies are in demand. However, university doescooduct any analysis of labour market
needs. After graduation majority of the studentsose an occupation of teaching but the
programme itself does not provide any teachers'lifigetions. Even more, there are no
obligatory subjects related to second languageisitign or teaching methodology. Even though
the self-evaluation report states that majorityhef students plan to continue their studies on the

second cycle, students expressed an opposite apinio

2.6. Programme management

VU regulations stipulate that study programmes nhestrenewed periodically and that their
quality must be monitored regularly. The body resiole for ensuring and monitoring the
quality of each programme is the Study Programmm@@ittee, which reports to the Council of
the Faculty at least once a year. The current SRrdgramme Committee for the Scandinavian
Studies BA programme, approved in 2013, consistg pkersons: 5 academic representatives
from the Centre, 1 student and 1 representativedoial partners (SER p. 39).

The SER (p. 39-40) states that the Centre’s proesdior ensuring quality encompasses
the practice that courses are mostly taught andests’ performance assessed by several
teachers. Other factors contributing to ensurirggghality of the studies is the fact that visiting
teachers from partner institutions contribute exteng in various ways.

According to the SER (p. 41) student surveys agellegly performed, either verbally or
through questionnaires. At the end of each semdstter from course evaluations are discussed
by the Study Programme Committee and teachers masked to implement changes to their
courses if deemed necessary. The SER mentions sameete examples where comments from

students lead to changes in the design of the Bgrpmme.

The provision of feedback is also said to involeeial partners (SER p. 42), but it seems
that the role of the social partners in this respecld be expanded. During the meetings with
social partners the team met director Lolita Vavafiané of the Lithuanian publishing house
Tyto Alba and a team leader from a Swedish compdrhere are many companies looking for
employees with language skills and because of Nusdic companies employ the students for
different positions (SER, p. 42-43). During the tmegs with social partners and the Faculty
administration it was also said that several membéthe Centre’s teaching staff work for these
companies as language teachers in their free fduang the meeting with social partners, the
publishing house representative said that the stadeve no input in the company’s activities.
The representative for the Swedish company saidstii@ents help enormously with teaching
languages to employees (but again, this is dond@mad hoc voluntary basis). In addition, the
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Centre is supporting these companies by lettinghtaelvertise job opportunities they offer on

the premises of the Centre.

Currently, the social partners gain considerabbmfrthis situation as opposed to the
Centre; this imbalance can be described as unlyedifny of the companies, like banks,
insurance companies, call centres and manpower aaoeg) have considerable economic
resources, and this could and should be a potest&dt for the Centre. The cooperation with
social partners should be more formalized not entia organisations like the Nordic Council of
ministers and the embassies, but also with comadetompanies for the benefit of the Centre.
Companies that contact the Centre for help to thesiness should be requested to offer the
Centre something in return.

Only very few of the students receive scholarshigv,nand social partners could
contribute with financed internships and possiladlyaarships for students. In future, companies
could contribute with scholarships for the teaclstaff of the Centre to encourage their work on
research projects, writing articles, and particigatin conferences. A concern about the
recruitment of staff for the Centre was expressadnd the meetings, but such scholarships
might make it more attractive to work at the CentPdso, close contact and a possible
formalized system for cooperation with alumni whorkvin companies and organisations could
be useful for the development of the Centre.

If the legal framework and the university rules rpiey the Centre could provide
language courses for companies that not only dieepbssibility to pay the teachers a larger
salary for these particular projects, but also cbuate to the administrative costs and other
expenses as suggested above. This could also tmakea attractive to work for the Centre.

Although the Centre already receives book donatfosme organisations and embassies, a
possible discussion with social partners could a&iscompass contribution to the Centre in the
form of funding for buying course books accordinghe needs of staff and students, as well as
equipment that would improve the learning processng students mentioned that there are not

always full sets of course books).

All in all the management of the Scandinavian S#sdBA programme should be

considered satisfactory, but there are areas where is a clear potential for improvement.
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2.7. Examples of excellence

There are several examples of excellence in th@®8ramme in Scandinavian studies.

From the very establishment, the Centre has showntarnational orientation, and has
taken part in international co-operation by inwgtimany distinguished visitors, both academic
and non-academic, and this enables staff and diutiete at the cutting edge of developments
in Scandinavian Studies. Moreover, the staff of¢tBetre has done a tremendous job applying
for funding for various projects. This has alsoidgled very good results in terms of academic
exchange and material situation. One area whees othtitutions could get inspiration from the
Centre, is the extra-curriculum activities whiche aan excellent way to implement cultural
aspects of the studies and also to open up theersity for society in general. Close co-

operation between lecturers and students is alexample of excellence.
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[ll. RECOMMENDATIONS

1.

The aims and learning outcomes in the BA programshwaild be clarified by creating a clearly
discernible profile with reference to the MA progmae and with more focus on students’
professional needs and practical skills, e.g. biyoducing modules in second language
acquisition, language teaching methodology, ansh@pavian business language.

2.

The Common European Framework of Reference shaelldsked to a greater extent in course
descriptions and detailed criteria for assessnang tool for student self-evaluation during the
courses, and by teaching staff when designing enations.

3.

Transparency and standardisation of assessmerd sk feedback should be discussed and
implemented. Moodle should be used to a largernéxsnd the method of flipped classroom
should be discussed.

4,

The Centre should discuss, develop, and implemepiam for closer cooperation with social
partners and alumni in order to enhance developnoénthe centre, student welfare and
vocational practise, and to keep and attract tegcstaff.

5.

The Centre should discuss, develop, and implemesitadegy for staff development, which
should include mentoring of new staff and semimarsourses that would inspire and encourage
the staff in general to develop in different arebgeaching methodology.
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V. SUMMARY

The Scandinavian Studies BA programme is a solall delivered programme which is unique
as a university programme in Lithuania. On the $asithe SER and the site visit, the evaluation
team noted the following strengths and weaknesd®slow are also given some

recommendations which would help the BA programonieniprove.

The aims of the programme and its learning outsomee based on academic and
professional requirements and take into accountgieat need of experts in Scandinavian
languages, culture and politics in Lithuania. Hoarethey could be clarified in order to give the
programme a clearer practical and professionalilpradlistinguishing it more from the MA

programme.

In the curriculum, the literature, culture and thanslation elements of the programme are
strong. However, competence in business languagisesond language acquisition would make
the students even more attractive on the labourkehaaind fit the overall profile of the
programme. The curriculum and teaching methodsapmropriate for ensuring that students
reach the intended learning outcomes. There isear ghrogression in linguistic competence
levels and the students reach the high competéatestexpected of them. Still, there is a clear
potential for changing the curriculum somewhat, mgkt more focussed on students’ needs. It
is positive that students are offered many spegeralated subjects, but they should be given a
realistic picture of what optional subjects will loéfered and at what level. The Common
European Framework of Reference for Languages:nim@r Teaching, Assessment is used
somewhat cursory in the modules and assessmedtshanld be implemented to a larger extent

in the programme, assessment, and teaching.

The number and qualifications of the teaching sta#f adequate to ensure learning outcomes,
and the international contacts of the teachersaaremportant addition to the teaching and
supervising given at the Centre. The members of atedemic staff are highly qualified
specialists in their relevant fields and some areva researchers in lexicography, philology,
linguistics, and literature, etc. Research actiafythe staff at the Centre, although adequate,
could possibly be increased and become somewhat mternationally oriented. In order to
reduce heavy teaching load, a pilot scheme aimégeateduction of contact hours and a higher
proportion of independent study hours for studentsy be implemented. Also, a plan for
mentoring of new staff and development of staff general should be developed and
implemented. The Centre has very good facilitiesif® students and teachers. The Centre’s
learning and library resources are also good, ¢veangh the recommended literature lists could
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be updated more regularly. The areas of excellareethe international orientation of the
programme and extra-curricular activities of thatoe The staff of the centre also has done a
tremendous job applying for funding for various jpots. This has delivered good results in

terms of academic exchange and material situation.

The admission requirements are well-founded. Thieeaand successful Erasmus student
mobility programme is beneficial in many ways: Xpeses students not only to the culture and
language of Scandinavian countries, but shows tharety in higher education in different
types of assessments and forms of feedback. TheeCalso gives its students good academic
support: there is a close co-operation betweerhtga@nd students receive individual attention.
However, the programme seems to lack a unifiecesystf assessment feedback. It is suggested
that such a system should be discussed and apvdgct implemented. Although the Centre
presently co-operates with several social partrtbesyole of these partners could profitably be

expanded and more formalised.
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V. GENERAL ASSESSMENT

The study programmg&candinavian studiefstate code — 612R61001) at Vilnius University is

givenpositive evaluation.

Study programme assessment in points by evaluateas

Evaluation of
No. Evaluation Area an area in
points*
1. | Programme aims and learning outcomes 3
2. | Curriculum design 3
3. | Teaching staff 3
4. | Facilities and learning resources 4
5. | Study process and students’ performance assessme 2
6. | Programme management 2
Total: 17

*1 (unsatisfactory) - there are essential shortogsithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hasinttive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas:

) Dr. Irina Moore
Team leader:

Grupés nariai:
Team members: Prof. dr. Hanna Lehti-Eklund

Dr. Sturla Berg-Olsen

Snorre Karkkonen Svensson

Ms. Alisa Stunzait
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Santraukos vertimas iS angh kalbos
<..>
V. APIBENDRINAMASIS IVERTINIMAS

Vilniaus universiteto studij programa Skandinavistika(valstybinis kodas — 612R61001)
vertinamateigiamai.

Eil. Vertinimo sritis Srities
Nr. jvertinimas,
balais*
1. Programos tikslai ir numatomi studiezultatai 3
2. Programos sandara 3
3. Personalas 3
4. Materialieji iStekliai 4
5. Studij eiga ir jos vertinimas 2
6. Programos vadyba 2
IS viso: 17

* 1 — Nepatenkinamai (yra esminirakumy, kuriuos litina paSalinti)
2 — Patenkinamai (tenkina minimalius reikalavinrmesgia tobulinti)
3 — Gerai (sistemiSkai gtbjama sritis, turi savitbruozy)

4 — Labai gerai (sritis yra iSskirtip

<..>
IV. SANTRAUKA

Bakalauro studij programaSkandinavistikayra stipri, gerai vykdoma programa, viena
tokia tarp Lietuvos universitgt Vertinimo grug, remdamasi savianadig suvestine ir
apsilankymu universitete, nurodo programos stipsyibsilpnybes. Toliau dar pateikiama keletas
rekomendacij, kurios gadty packti tobulinti Sip bakalauro studij program.

Programos tikslai ir numatomi stuglirezultatai yra pagsti akademiniais ir profesiniais
reikalavimais, atsizvelgiamadidelj skandinay kalby, kultiros ir politikos specialist poreilf
Lietuvoje. T&iau jie gabty bati iSsamiau paaiskinti siekiant suteikti prograragikesi praktin
ir profesin profilj, labiau atskiriaritja nuo magistramiros studiy programos.

Sios programos studij turinio stiprytes yra literatira, kul@ira ir vertimas. T&au
mokédami verslo kalh ir Zinodami antrosios kalbosisavinimo principus studentaiity dar
patrauklesni darbo rinkai, tokios kompetencijop tpat atitikty bends Sios programos profil
Studiyy turinys ir mokymo metodai leidzia studentams pgasieumatomus studij rezultatus.
Akivaizdziai dickja lingvistiniy kompetenciy lygis, studentai pasiekia auk3yg;j, kokio iS j ir
tikimasi. T&iau vis dar yra galimyhi keisti studij turinj, didesp démeg skiriant student
poreikiams. Gerai tai, kad studentamsl®na daug su specialybe susijugpasirenkamjy
dalyky, bet reilkty pateikti realistiSk plam, kokie pasirenkamieji dalykai busikymi ir kada.

Bendrieji Europos kalpmokymosi, mokymo ir vertinimo metmenys moduliuaseertinimuose
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naudojami Siek tiek pavirSutiniSkai, jie programoyertinimo ir mokymo veikloje tuty biti
jgyvendinami labiau.

Déstytojy skatius ir kvalifikacija yra pakankami numatomiems sfiydrezultatams
pasiekti; @stytojy tarptautiniai rySiai labai prisideda prie Skandistikos centre teikiam
studijy ir vadovavimo praktikai. Akademirpersonal sudaro aukstos kvalifikacijos savocsyi
specialistai, kai kurie aktys leksikografijos, filologijos, kalbotyros, litetabs ir kt. sréiy
tyréjai. Centro darbuotgj moksliniy tyrimy veikla pakankama, bet gal bati intensyvesa ir
tarptautiSkeshi Norint sumazinti didel déstytojy darbo Kkiivj, baty galima jgyvendinti
bandomja schem, kuria hity siekiama sumazinti kontaktinivaland; skatiy ir daugiau
valand; skirti savarankiSkam studentmokymuisi. Be to, reity parengti ir jgyvendinti
mentorysts naujiems darbuotojams plgantaip pat dstytojy tobulinimosi apskritai plan
Centras turi labai geras patalpas studentamestyjams. Centro bibliotekos ir metodiniai
iStekliai taip pat labai geri, nors rekomenduojantiteyatiros grasai gadty bati atnaujinami
dazniau. Geroji patirtis yra programos tarptautisku akcentavimas ir centre vykdoma
papildoma akademiénveikla. Centro darbuotojai atliko didzjularky prasydami finansavimo
jvairiems projektams. Tai davgerus rezultatus akademjnmainy ir materialires padties
atzvilgiu.

Priémimoj studijas reikalavimai yra pagti. Aktyviai ir $kmingaijgyvendinama student
judumo program&rasmusnaudinga daugeliu aspegkii padeda studentams susipazinti ne tik su
Skandinavijos Sali kultara ir kalbomis, bet ir sujvairiomis aukstosiomis mokyklomis,
turinciomis savus vertinimo ddus ir giztamojo rySio formas. Be to, centras teikia savo
studentams gerakademin param — déstytojai glaudziai bendradarbiauja tarpusavyjekiria
daug @mesio kiekvienam studentui. diau, atrodo, &ra bendrogvertinimy griZtamojo rysio
sistemos. Siloma aptarti Sios sistemos sukno ir bandomojo projektggyvendinimo galimyb.
Siuo metu centras bendradarbiauja su kai kuriagaboiais partneriais, betdby naudinga
iISplésti ir formalizuoti partnerj vaidmern.
<..>
[ll. REKOMENDACIJOS
1.

Reikéty aiSkiau nustatyti bakalauro stugdiprogramos tikslus ir numatomus studigzultatus,
kad ji aiSkiai skingsi nuo magistramtos studij programos, labiau akcentuojant student
profesinius poreikius ir praktinius gglmus, pvz.,jtraukiant tokius modulius kaip: antrosios
kalbosjsisavinimas, kallpmokymo metodika ir skandinawerslo kalba.

2.

ApraSant dalykus ir nurodant iSsamius vertinimaekijus reiléty platiau naudotis Bendraisiais
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Europos kalp metmenimis kaip studantisivertinimo priemone studjj metu ir a@stytojams
rengiant dalyly egzaminus.

3.

Reikéty apsvarstyti ir iSsgsti vertinimo uzdudiy ir griztamojo rysio aiSkumo ir standartizavimo
klausimg. Turéty biti daugiau naudojamasi virtualia mokymosi aplifdaodle be to, reikty
aptarti ,atvirkstires klags" (angl.flipped clasroommetod,.

4.

Skandinavistikos centras &t aptarti, parengti ifgyvendinti glaudesnio bendradarbiavimo su
socialiniais partneriais ir alumnais piansiekdamas sustiprinti savo veiklosétpd, didinti
studeng gerow, tobulinti jy profesire praktika, iSsaugoti ir pritraukti éstytojus.

5.

Centras tuity aptarti, parengti ifgyvendinti astytojy tobulinimo strategy, apimartia nauj
darbuotoy mokyma (mentorysg) ir seminarus arba kursus, kurie apskritai paskgatiéstytojus
tobukti jvairiose mokymo metodikos srityse.

<...»
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